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Extracts - Expressive Arts Rationale  

Expressive arts activities … can help young people to engage physically, emotionally and intellectually with issues of social, political, environmental and cultural importance.

In developing expressive and aesthetic experiences with children the emphasis can be on the enjoyment, expression and development that takes place for each individual as well as on any finished product. 

Children and young people should be given the opportunity to explore the importance of culture, the arts and heritage in society, including Scottish society. 

The main purposes of expressive arts are to provide children and young people with opportunities to:

· express themselves in different ways

· enhance their enjoyment of life and contribute towards society through creative and expressive performance and presentation.

· develop important skills specific to expressive arts and also transferable skills.

· foster an appreciation of aesthetic and cultural values and ideas.

· prepare them for future careers, where appropriate, through building firm foundations of excellence in expressive arts.

With the intention of simplifying guidance and providing commonality across the arts it is proposed that the experiences and outcomes for art and design, drama, dance and music be described under three lines of development, which encapsulate the skills of:

· creating

· presenting

· evaluating

Experiences and outcomes will be designed to build on children’s experiences in the home and continue to complement any out-of-school engagement with the arts. 

Expressive arts provide opportunities for integrated approaches within art and design, drama, dance and music, and beyond to other curriculum areas.

In secondary school, the proposals should enable greater continuity in learning across traditional curriculum area boundaries and year groups. 

At all stages, teachers should be able to use revised outcomes to plan opportunities to work together with other schools. When considering learning and teaching opportunities, both in and through expressive arts, schools and teachers will wish to look beyond their own expertise and resources. 

The guidance will be simplified but the revised content will be largely familiar. While specific outcomes relating to physical education now feature in health and well-being, those related to dance are included within expressive arts.
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Extracts - Health and Well-being Rationale

Education in health and well-being supports children and young people in living healthy lives. Schools therefore have a crucial role to play in helping children and young people adopt a healthy lifestyle - one that supports their physical, social and emotional well-being. 

Concerns about Scotland’s current health record, the diet and activity levels of our children and young people, inequalities in health and social inclusion emphasise the need for a stronger focus on the health and well-being of young people.

Appropriate expertise and careful consultation with parents are essential ….

The main purposes of education for health and well-being are to enable young people to:

· develop the knowledge and understanding, skills, abilities and attitudes necessary for their physical, emotional and social well-being now and in their future lives

· make informed decisions in order to improve their physical, emotional and social well-being 

· apply their physical, emotional and social skills to pursue a healthy lifestyle.

Health and well-being links with many other areas of the curriculum. It incorporates the taught element of a typical personal and social development programme. 

An holistic vision of health and well-being should ensure a coherent, progressive and meaningful experience for all young people within the following contexts: 

· mental, social and emotional health 

· physical education, physical activity and sport

· eating for health, and safe, hygienic practices

· personal safety 

· drugs, alcohol and tobacco

· relationships and sexual health 

· planning choices for school and beyond

Children and young people need to experience what it feels like to develop, enjoy and live a healthy life style. 
The revised content for health and well-being will be largely familiar and is based on existing curriculum guidance.  Unhelpful repetition within current guidelines will be removed.

The development of the health and well-being curriculum provides an opportunity for re-defining and re-allocating some important aspects of learning by: 

· looking  beyond traditional curriculum areas and strengthening the cross-curricular dimensions of health and well-being to provide worthwhile learning experiences

· strengthening and improving partnership working in supporting the delivery of the health and well-being curriculum.

Guidance will stress the opportunities to involve children and young people in health education and related aspects of their personal and social education.
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Extracts - Languages Rationale 

For some children and young people, language development involves increased proficiency with non-oral means of communication such as sign language and Braille.  For others, oral and written language provides a crucial means to explore meaning, clarify thinking and interact with others. Whatever the form, language has an essential role across the curriculum and throughout life.  

Literacy is a key aspect of language development. Literate individuals are able to use language for everyday living, work and enjoyment. …..Language learning occurs across all curricular areas and as children and young people widen and deepen their understanding of other curricular areas, this contributes to their understanding of language. 


Children’s early experience of language in Scotland is increasingly diverse. It reflects the range of use of English, Gaelic
 and Scots throughout the country, as well as community languages and the increasing diversity resulting from movements of people across the European Union.  

During their education, children and young people will learn at least one or more languages in addition to their home language…...  It is at the heart of the development of international citizenship. 

For some children, learning an additional language will involve learning Gaelic or English in parallel with the development of their mother tongue. For others, it will involve learning a modern language, a classical language or a community language as an additional language. 

When an additional language is being learned, the initial focus of learning will be on listening and talking…...  reading and writing reinforce and extend the development of listening and talking.

The study of Scottish literature and literature from the English speaking world, balanced with opportunities to study literature from around the world, broadens children’s experiences. 

Curriculum guidance for the languages curriculum will be derived from the existing guidelines on language for English, Modern Languages, Gaelic and Latin. 

The language framework will make explicit the connection between English, Gaelic, modern languages, community and classical languages. It will show outcomes for talking and listening, reading and writing for English/Gaelic and most other languages. However, in the case of the classical languages, Latin and Ancient Greek, the framework takes account of differences in approach by placing the emphasis on reading and translation.

A significant change is that the framework will bring listening and talking together which takes account of their inter-relatedness and of existing good practice. The emphasis has been on simplifying the current framework to increase its relevance and to make it easier to identify meaningful learning experiences for young people. 
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Extracts - Mathematics Rationale

Mathematics plays an important part in all aspects of life, from household budgeting and developing financial awareness and capability to applications in science and technology.  Throughout history and in different cultural contexts, mathematics has been one of the decisive factors in shaping the modern world. Science, technology and business continue to find new applications of mathematics.

Developing numeracy is a key aspect of the mathematics curriculum and across the curriculum. Numerate individuals can use number and measurement confidently, interpret information and use it to make informed decision. 

Mathematics is a critical subject in its own right but it should also provide a base of knowledge, skills and understanding that will enable young people to apply mathematics and numeracy in other specialist contexts such as in higher education and research environments. 

In order to prepare children and young people for their future lives and careers in the 21st century the main purposes of mathematics education are to develop:

· essential numeracy skills which allow them to participate fully in society; 

· a secure understanding of the concepts, principles and processes of mathematics;

· where appropriate, firm foundations for further specialist learning, including for the mathematicians of the future;

· and

· an understanding of the impact and application of mathematics on our society, past, and present and its potential for the future.

There will be a strong emphasis on numeracy, developing understanding and applying mathematics across the curriculum as well as on the ability to perform mathematical processes.  The purposes of the learning should be clear to young people and where appropriate contextualised in relevant applications.  

The revised curriculum for mathematics should:  

· have specifically identified outcomes in numeracy at all stages

· equip children and young people with understanding of key mathematical concepts and their relevance

· provide continuity and progression in children and young people’s learning to equip them with mathematical and numeracy skills;

· provide opportunities for rewarding and successful experiences in mathematics and ensure that learning and teaching of mathematics develops learning skills, personal confidence, individual responsibility, and effectiveness in contributing to group tasks; and

· ensure that children and young people are well prepared for the mathematical demands they will meet in other areas of the curriculum.

The curriculum in Mathematics 3 – 15 will be structured as follows:

Information handling

Exploring, understanding and using:



· data and analysis

· ideas of chance and uncertainty

Number, money and measurement

Exploring, understanding and using:

· number processes, including estimation

· measurement

· patterns and relationships

· equations and expressions

Shape position and movement

Exploring, understanding and using:


· properties of 2D shapes and 3D objects

· symmetry, angle and transformations

These headings are the same as those used in the 5 – 14 framework.  However, problem solving in context will have a vital role to play in every aspect of the mathematics curriculum.  To achieve this it will be integrated throughout rather than described separately. 

The curriculum review is an opportunity to review the mathematical content at all levels to modernise the context for learning, …..   In particular, content under information handling will be updated in the light of new technologies to reflect the needs of modern society.  
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Extracts - Religious and Moral Education Rationale

Religious and moral education supports the development of moral, social, emotional and spiritual well-being in people’s lives.  Religious and moral education gives children and young people opportunities to explore the world’s great religions and stances for living which are independent of religious belief, and be challenged by the beliefs and values expressed by them.  It also allows young people to develop responsible attitudes towards others and develop skills in making moral judgements about what is considered right and wrong. 

…Christianity has shaped the history and traditions of Scotland and continues to exert an influence on national life.  It is therefore an essential feature of religious and moral education.  

Scottish society now reflects a range of beliefs, values and traditions.  Scotland in the 21st century is an increasingly multi-cultural and diverse nation.  Schools should continue to create an ethos in which diversity and equality are seen to be welcome enrichments.  

…. main purposes of religious and moral education are to help children and young people to:

· develop a knowledge and understanding of Christianity and religions other than Christianity and to recognise religion as an important expression of human experience;

· appreciate moral values such as honesty, liberty, justice, fairness and concern for others;

· investigate and understand the questions and answers that religions can offer about the nature and meaning of life;

· develop their own beliefs, attitudes, moral values and practices through a process of personal search, discovery and critical evaluation, seeking to make a positive difference to the world by putting their beliefs and values into action.

Outcomes for RME will be grouped under Christianity and Religions other than Christianity, with Personal Search (establishing your own views, stances and beliefs) permeating throughout both.

Clear advice will be given regarding appropriate starting points for the study of religions other than Christianity and in some cases this is likely to be later that at present. In planning for RME schools will also be able to take account of the developmental stage of their children and young people, religious and cultural diversity within their own local communities whilst recognising the unique role of Christianity within the story of Scotland. There will also be more of a focus on developing philosophical aspects of RME, again taking appropriate account of the stage of development of the children and young people. 

The revised guidance will reflect the thinking behind many recent developments within religious and moral education and incorporates the current aims of religious and moral education.  The most significant changes are the integration of personal search throughout Christianity and religions other than Christianity; and the flexibility afforded to schools to take account of the religious and cultural diversity within their own local communities when planning for RME

…the best religious and moral education is wider than the experiences planned by teachers in schools and support the promotion of strong links between the home, the school and the local community.  
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Extracts - Science Rationale

The values that guide scientific endeavour: respect for living things and the environment; respect for evidence and the opinions of others; honesty in collecting and presenting data; an openness to new ideas, are the basis of responsible citizenship.  

Everyone needs to have the capacity to engage as confident individuals and effective communicators in informed debate, and make informed decisions about scientific issues of social, moral and ethical, economic and environmental importance.

….main purposes of science education are to:

· enable young people to develop as scientifically literate citizens, able to hold and defend informed views on social, moral, ethical, economic and environmental issues related to science; and

· prepare them for further, more specialised, learning by developing their secure understanding of the ‘big ideas’ and concepts of science.

Through science, children and young people …..can increase their awareness of the pace and significance of developments in biology, chemistry and physics and acquire knowledge and understanding of the impact of science on their own health and well-being, the health of society and the health of the environment. ……Through learning about science in relevant, real-life contexts they can acquire the ability to express and justify their views on science-based issues of importance to society, based on knowledge and understanding of scientific principles and concepts.

The lines of development of contemporary science were identified and grouped …

Our living world 
including the diversity of living things, the uniqueness of being human and the importance of cells, both for the individual and society 

Our material world
including the uses and properties of materials, sustainability, the chemistry of life processes and the applications of chemistry in society 

Our physical world    
including harnessing and using energy sources, motion and travel on land, sea, air and space, and the development of communication systems to meet the needs of society 

The proposed outcomes are fairly broad: suggesting appropriate learning experiences rather than prescribing specific objectives or teaching and learning sequences.  Outcomes for knowledge and understanding, skills and attributes are fully integrated.  

Teachers would be able to draw from these to develop relevant teaching contexts and activities, both within and beyond science,  .. 

Teachers would also be able to take opportunities to provide real life contexts based on the immediate environment of the school or on local, national or global contemporary issues. This offers opportunities for planned thematic and interdisciplinary work in the early years, primary and secondary settings. Productive links could be made with aspects of the technologies, social subjects, health and well-being and RME in particular.

The proposed outcomes broadly reflect existing guidance. 

Unhelpful repetition which currently appears across the sciences will be removed. Similarly, future analysis will help to remove duplications and ensure consistency of expectations across curriculum areas. 

These proposals will support an extension of experiential learning from the early years into early primary school and beyond. 

In secondary schools, the proposals will promote classroom talk, group discussion and debate about the benefits and risks associated with the applications of scientific knowledge. Learners will have the opportunity to become actively involved in their learning and to deepen their understanding of the big ideas of science. Through involvement in a wide range of open-ended experiences, challenges and investigations they will develop critical thinking skills and appreciate the key role of the scientific process in generating new knowledge.

Draft – Work in Progress August 2006

Extracts - Social Studies Rationale

Through social studies, children and young people extend their understanding of their world by learning about other people and their values, in different times, places and circumstances.

In order to prepare children and young people for their future lives and careers in the 21st century, the main purposes of the social studies are to:-

· broaden their understanding of their world by learning about: human activities and achievements in the past and present; political, social and environmental issues; and the values underpinning their own society and those of other societies;

· developing the capacity for critical thinking through accessing, analysing and using information to offer informed views and conclusions; and contribute to the development of their personal values and their understanding of the values of others.

Young people should learn about their environment and about their community’s and country’s past and present. They should understand the political and social changes, which have shaped Scotland. They should also begin to see themselves as responsible citizens of Britain and the wider world and be aware of important ideas from the world of business and enterprise, including an understanding of their own and Scotland’s place in the global economy.

We propose that the revised curriculum will be based on important ideas underpinning social studies, including identity, change and continuity, diversity, sustainable development and participation as active citizens. The framework will describe outcomes which will contribute to the development of personal values.

As they mature, young people’s experiences will be broadened using Scottish, British, European and wider contexts for learning with a focus on historical, social, economic and political changes which have shaped Scotland. Taken together, the outcomes and experiences should form a basis for progression into a wider range of specialised study including, for example, economics, classical studies, business management and sociology.

Contexts for learning will continue to build from opportunities in the local community and the environment, widening out to provide young people with a breadth of experience,  …. 

Outcomes will be grouped in the following way: 

People in the Past – to include People in Societies and  People and Events in the Past

People in Place – to include People and Landscapes and People and Communities

People and Society - to include Society and the Economy and Decision making in a Democracy

Schools will be able to combine the outcomes to best meet the needs of  learners in their own community. 

Outcomes will be based on existing guidance. Changes arise from the need to prioritise what matters and to provide increasing clarity about how to challenge young people and stimulate their thinking. The emphasis will be on simplifying the current structure, increase its relevance and to make it easier to identify ideas of real significance for young people.
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Extracts  - Technologies Rationale

Through the experiences and challenges of ‘working technologically’ and their awareness of the technologies surrounding them and their everyday uses, children and young people develop a range of knowledge, understanding and attributes. 

…the main purposes of the technology education are to develop:

· an appreciation of the impact of technologies on society past, present and in the future 

· the capacity to apply knowledge, understanding, and practical life skills to create products, processes and solutions that meet identified needs at work and in their daily lives

· the confidence to embrace and use new technologies now and in the future

· the ability to evaluate technological processes and products critically and constructively, taking account of cultural, ethical, environmental and economic factors 

To simplify guidance it is proposed that for all technologies; technical education, aspects of home economics and computing, experiences and outcomes will be described as follows:

Investigating and designing

· learn about technologies and show an appreciation of their impact on society

· identification of needs and how they are met

· investigation of resources and materials

· practical and design skills combined with knowledge, skills and behaviours to generate creative solutions

Producing

· selection and safe use of tools, equipment, materials and processes to produce a quality product or system

· planning and organising the process

· using existing and new technologies effectively and with confidence

Evaluating

· evaluation of own and others’ products compared to planned intentions

· consideration of improvements, modifications and alternative approaches

· analysis of the impact of products, systems and processes on the individual, society, culture, the environment and the economy

The technologies traditionally value and promote the development of practical skills as the core of their experiences.  … the technologies also draw ..from all other aspects of school curriculum.  They provide contexts where learning can be applied and integrated from a range of other curriculum areas including health and well-being, language, mathematics, science, the social subjects, the expressive arts and personal, social and moral education.

The technologies retain technical education and aspects of home economics but now includes computing.  The proposed structure has been synthesised from current curriculum frameworks and a review of international practice.  They provide a means of unifying the technology curriculum whilst still allowing developments within and across subject boundaries.  
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Extracts: A Curriculum for Excellence - Literacy and Numeracy 

Children need good skills in literacy and numeracy if they are to be successful learners across the curriculum. …..Poor levels of literacy and numeracy can create significant barriers to learning and have a profoundly adverse effect on self esteem. 

In a rapidly-changing society the demands of literacy and numeracy will change to match developments in digital technology, employment and everyday living. 

International comparisons provide a broadly positive view of the current position. Performances of our 15 year-olds in reading, mathematical and scientific literacies were among the top third of all countries that participated in the 2003 PISA study. Comparison between the 2000 and 2003 PISA surveys showed that the gap between high and low attainment in Scotland had narrowed in some aspects to a greater extent than in other countries. However there remains a significant challenge as over 20% of adults report difficulties with literacy and numeracy. In addition too many of our 16 to 19 year-olds are not in education, employment or training, some of whom will have the same problems.

In schools, development of literacy and numeracy skills is a responsibility of all teachers across all curriculum areas and subjects. In secondary schools, teachers of English language and mathematics will play lead roles in developing these skills but every teacher has a responsibility to foster the development of literacy and numeracy and actively teach literacy and numeracy skills specific to their area. 

We propose to develop more specific outcomes for literacy and numeracy at all levels. 

These will be set out within guidance in two ways:

· clear and specific guidance on literacy and numeracy will be included within the guidance for language and mathematics

· in all other areas of the curriculum, outcomes and experiences will make the expectations for literacy and numeracy clear.

Outcomes at each level will set out high but achievable expectations in terms that can be understood by children and young people, their parents and employers. For example, in literacy this will include being able explain clearly and succinctly in speech and writing, expressing a point of view reasonably and persuasively and using ICT to communicate effectively.  In numeracy they should have the confidence and capability to solve problems in a social context in increasingly complex situations and to use a range tools appropriately, including ICT.

� (Please note that in the guidelines the term “Gaelic” refers to the language learned as a mother tongue or as the medium for learning across a school. "Gaelic (Learners)" refers to Gaelic learned as an additional language)
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