
Making Adjustments for Pupils with Additional Support Needs

Attention Deficit Hyperactivity Disorder (ADHD)

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Instructions sometimes seem too difficult for the pupil to follow
	· Make sure the pupil is looking at you

· Break down instructions into small chunks

· Provide prompts and signposts to help keep the pupil on task

	The lesson requires that the pupil stay focused for a substantial period of time
	· Set realistic targets in terms of time scale

· Follow a set procedure so that the pupil develops the skill to break the work down into small parts and plan how it is going to be achieved

· Provide a timer to aid completion of tasks in a specified time

	There is little or no opportunity for movement round the classroom
	· Ensure that opportunities arise for controlled movement either within the classroom or to deliver notes to another classroom

· Provide opportunities for the pupil to use his/her energy in a positive way

	There is inappropriate behaviour


	· After discussing with the pupil their learning style, create an individual learning plan including negotiated targets

· Ensure that positive behaviour is praised at appropriate times

· Have a discrete negotiated sign that you can use to signal to the pupil that you know he is off task without letting the rest of the group know

· Calmly and slowly explain the choices available to the pupil

· Ensure that the pupil is aware of the consequences of his/her actions

· Target certain agreed behaviours rather than pay attention to every single misdemeanour

· Teach appropriate behaviour in specific situations including tone of voice and body language

· If necessary, there is a quiet place the pupil can retire to

· Ensure that all pupils understand what is expected of them in terms of behaviour

	Any noise or activity proves a distraction


	· Ensure that a pupil with ADHD is placed away from distractions, beside pupils who provide good role models of behaviour

· If necessary, there is a quiet place the pupil can retire to

	Assessments do not do justice to the pupil’s subject knowledge
	· Discuss with SFL whether alternative assessment arrangements might be appropriate.

	Certain times of the day prove difficult
	· Through discussion with the pupil or observation, identify when the pupil has the greatest and least concentration and consider this in planning lessons

	The pupil has an auxiliary to support him/her in the classroom – you do not feel that you work together for the benefit of the pupil
	· Ensure that you, yourself, have a clear idea of how to meet the pupil’s needs. If not, see below

· Ensure that you understand the auxiliary’s remit

· Take time to discuss with the auxiliary how you can work together in the classroom 

· If appropriate, speak to your line manager about the possibility of the auxiliary receiving relevant training; or perhaps both of you attending joint training

· Always speak directly to the pupil, even if you have to communicate through the auxiliary

	You do not feel confident in meeting the ADHD pupil’s needs
	· Arrange to meet with the SFL teacher with SEBD specialism to discuss your concerns.

· Speak to your line manager about your concerns to see if there is any forthcoming training which you can access.

· Consider including this in your CPD needs at your next PDRS.


Making Adjustments for Pupils with Additional Support Needs

Autistic Spectrum Disorder (ASD)

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Colourful / busy décor
	Check:

· Classroom walls are empty except for identified areas where pupils can display their own work 

· Walls are sectioned off using colour coding so that pupils can identify their own space 

	Furniture inhibits concentration & communication
	Check:

· A large horseshoe shaped table is used with the teacher seated in the middle and the pupils facing inwards (alternatively, arrange separate tables and chairs in a horseshoe)

· Auxiliaries who support pupils are aware that they should stand behind the pupil so that pupils only have one adult to concentrate on

· Pupil trays are colour coded or numbered for individual pupils of for different subject areas

	Harsh lighting
	Check:

· Lights have dimmer switches (or can be switched off)



	Noisy unrelaxing environment
	Check:

· There is a separate quiet / time-out area to the remainder of the class (e.g. separated by movable partitions)

· Adults can see into the area

· Cushions / soft furniture is available

· Soft music is available for relaxation

· The area is available during break times

	Impractical locks on doors
	Check:

· Locks are fitted high up on doors

· The locks used are similar to those used on accessible toilets (previously called disabled toilets) which avoid the need for keys

	Loud school bell
	Check:

· If possible, the school bell is not next to a classroom used by autistic pupils

· Arrangements are in place to enable pupils to move through quiet corridors (e.g. release pupils either before or after the bell rings)



	Inflexible seating arrangements
	Check:

· Pupils are asked where they would prefer to sit (preferred seating position would be near door, at front of classroom or adjacent to window so pupil does not feel “hemmed” in)

	Inflexible dining room systems
	Check:

· Pupils can access the dining room near the front of the queue (e.g. in first twenty) to access full range of menu choices

· There is a flexible system which allows pupils to be moved to the front of the queue if necessary

· Pupils are aware of their designated seating area (they may not be able to have the same chair each day)

	Toilets flush intermittently
	Check:

· Urinals do not intermittently flush as this can cause upset

	No pre-arranged seating arrangements on school bus
	Check:

· Pupils have their own particular seating on the bus

	Environment is noisy
	· Check whether you can, on occasion, make use of a less noisy area away from the noise of canteen, toilets, music room, traffic noise…

· There is a separate quiet / time-out area to the remainder of the class (e.g. separated by movable partitions)


	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Instructions appear to confuse the pupil
	· Keep instructions unambiguous and sequential.

· Make lessons structured so that he/she can recognise a familiar context.

· Signpost when you are about to jump from one subject to another e.g. Having been talking about volcanoes, ‘Now, if we think about areas where there are earthquakes…’

· Avoid idioms and figurative language which may be open to interpretation, unless they have already been covered in class e.g. ‘It’s all water under the bridge.’

· Use visual support for verbal instructions e.g. visual timetables, school maps, social stories, detailed checklists of printed instructions.

· Do not change the usual routine unless you have prepared the pupil beforehand.

	Too much information overwhelms the pupil
	· Consider using strategies that allow the information to be delivered in chunks e.g. highlighting, bullet points, listing and labelling.

	The class activity involves physical contact
	· Consider an alternative activity as the autistic pupil may find this uncomfortable or even distressing.

	Assessments do not do justice to the pupil’s subject knowledge
	· Discuss with SFL whether alternative assessment arrangements might be appropriate.


	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Being part of a large group (the class)
	· Seat the pupil beside understanding classmates.

· Consider seating the child at the side of the class.

· Teach recognisable behaviours so that the pupil learns what to expect in certain circumstances e.g. turn taking, making eye contact…

	The lesson involves group discussion
	· Pair the autistic pupil with a sensitive classmate.

	The pupil has an auxiliary to support him/her in the classroom – you do not feel that you work together for the benefit of the pupil
	Check:

· You understand the auxiliary’s remit

· The auxiliary understands the nature of the pupil’s needs and has a range of strategies to use to encourage independence

· You and the auxiliary have time to discuss how you can work together in the classroom 

· You always speak directly to the pupil, even if you have to communicate through the auxiliary

	You do not feel confident in meeting the autistic pupil’s needs
	· Speak with your line manager to arrange to meet with a teacher from Autism Outreach Consultancy Service to discuss your concerns, if appropriate

· Speak to your line manager about your concerns to see if there is any forthcoming training which you can access.

· Consider including this in your CPD needs at your next PDRS.


Making Adjustments for Pupils with Additional Support Needs

English as an Additional Language (EAL)

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Before the pupil arrives in class, the other pupils are unsure how to communicate with the EAL pupil
	· Make sure the class have information about where the pupil is from and can pronounce his/her name.

· Display labels and signs in the pupil’s home language so the pupil knows his/her culture is valued.

· Learn some welcoming phrases in the pupil’s home language

· Request advice from the English as an Additional Language Service.

	The pupil feels anxious about coming to a new school/country
	· Arrange for a ‘buddy’ who, if possible, has the same first language, and is also a good English role model

· Arrange for the pupil to meet with someone with the same first language at appropriate times


	The school routine is unfamiliar 
	· Create opportunities for the pupil to become practically involved in the classroom, using a partner at first e.g. distributing equipment

· Make sure that the pupil understands what to do at break and lunchtime

	Instructions are too difficult to follow


	· Provide as much visual support as possible in a wide range of formats

· Always set any spoken instruction within a visual context

	You are unable to communicate directly with the parents


	· Arrange for an interpreter to be present at meetings

· Arrange for any information going out to parents is translated into the appropriate home language

	The vocabulary of the lesson is beyond the pupil’s present understanding


	· Illustrate key words with simple pictures

· Pre-teach key words before the lesson

· Create a glossary. If the pupil is literate in the first language the words should also be recorded in the first language, with a definition in the first language

	The lesson requires pupils to discuss in groups
	· Reinforce with the class the need to speak clearly and to include everyone in the group

· Pair the EAL pupil with a good English role model 

	The lesson involves class discussion
	· Repeat pupils’ contributions as a good English role model

	Assessments do not do justice to the pupil’s subject knowledge


	· Ensure that when you differentiate materials you do so on a linguistic level

· Become familiar with assessment arrangements and how you can use them to allow your pupil full credit

	You do not feel confident in meeting the pupil’s needs
	· Arrange to meet with a teacher from the English as an Additional Language Service to discuss your concerns.

· Speak to your line manager about your concerns to see if there is any forthcoming training which you can access.

· Consider including this in your CPD needs at your next PDRS.


Making Adjustments for Pupils with Additional Support Needs

Hearing Impairment (HI)

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Communication within reception / office areas restricted
	Check:

· There is an induction loop fitted and, if so, that it is switched on

	Classrooms are noisy
	Check:

· Whether there are classrooms available away from the noise of canteen, toilets, music room, traffic noise etc

· If closed classrooms can be used as this provides an easier listening environment

· Open plan classrooms have acoustic panels & baffles to absorb noise

	Inappropriate furniture and fittings create a noisy environment
	Check:

· Where carpets are inappropriate (e.g. wet areas) furniture is fitted with rubber feet to reduce noise of scraping

· Doors are fitted with door closers to reduce noise of doors slamming



	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Assemblies & school concerts / events provide a difficult listening environment
	Check:

· There is a fitted / portable induction loop

· There is designated seating at the front for people with hearing impairments

	There is an audible fire alarm
	Check:

· If there is no flashing alarm system, or a vibrating pager system, ensure that staff and pupils are aware of emergency evacuation procedure

	There are more fundamental problems regarding the school environment which make it difficult for the pupil to participate
	· Raise your concerns with your line manager

· Arrange to meet with a teacher of the deaf from the Sensory Support Service to raise your concerns

	Noisy environment makes listening difficult
	· Make sure the pupil has a clear view of your face when you are talking.

· Display key information e.g. instructions, new vocabulary.

· Investigate if there is any way to make the environment less noisy (see Physical guidelines).

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	You have difficulty understanding what the pupil says
	· Try to make time when you can focus on communicating with the pupil – familiarity with the pupil’s voice patterns will help you to cue in to him/her.

· Communicate face-to-face so that you can pick up any clues from the pupil’s facial expression and body language, and vice versa

· Do not be embarrassed to ask the pupil to repeat something, and use any prompts given by other pupils. 

· Whatever you do, do not avoid communication – the more you communicate, the easier it will become.

	The pupil has difficulty following what you say
	· If the pupil uses a radio aid, make sure that the transmitter is switched on

· Make sure you have eye contact before you begin to speak

· Speak slowly but naturally, without over-enunciating

· Make sure your face is well-lit to facilitate lip reading

· Use facial expression and body language as reinforce 

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	The pupils within the class have difficulty communicating easily with one another
	· Arrange for the Sensory Support Service to provide deaf awareness input for the class.

· If the deaf pupil signs, incorporate basic signing on a regular basis. The deaf pupil might have the confidence to lead this.

· Organise a group discussion, having first gone over rules – the highly structured approach can put them at ease.

· Arrange opportunities for pupils to communicate informally – familiarity with increase confidence and improve communication.

	The lesson involves using a video with the class
	· Check with Sensory Support Service to see if there is a subtitled/signed (if appropriate) version available 

· For future reference, arrange for appropriate videos to be taped with subtitles/sign.

On a school level, it may be good policy for all videos to be taped subtitles.

· If possible, dim the light without putting it off completely.

· Check if there is equipment available to boost the pupil’s hearing e.g. a connection to his/her radio aid.

· Make a transcription of the video and do a live presentation to facilitate lip reading.

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	The lesson involves listening to an audiotape
	· Check if there is equipment available to boost the pupil’s hearing e.g. a connection to his/her radio aid.

· Make a transcription of the audio tape and do a live presentation to facilitate lip reading.

	The class is reading parts in a play
	· Ask pupils to come out to the front of the class to read their parts.

· Pair the pupil with a hearing pupil who highlights the place on the text.

	Group discussion
	· If pupil has a radio aid, the transmitter can be passed from speaker to speaker within the group.

· Accommodate the group in a quiet room with no visual or auditory distractions to allow full concentration.

· Brief the group on the need to take turns and speak clearly.  Brief the group on the use of communicator if the pupil signs.

	Class discussion
	· If pupil has a radio aid, the transmitter can be passed from speaker to speaker within the class.

· Clearly indicate who is speaking within the class and allow time for the deaf pupil to identify who it is.

· Repeat pupils’ contributions.

· Brief the class on the use of communicator if the pupil signs.

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Multi-tasking, particularly listening & writing at the same time e.g. taking notes from a video
	· Allow time for tasks to be undertaken separately.

· Allow pupils to work in pairs so that the deaf pupil has access to a hearing pupil’s notes.

· Where the pupil has a mild/moderate hearing loss, consider using a dictaphone to record lesson notes.

· Consider whether it would be appropriate to use printed notes.

	The activity involves pupils closing their eyes
	· Generally, deaf pupils are reluctant to close their eyes as it isolates them from what is happening. Allow the pupil to withdraw from that activity if he/she does not feel comfortable.

· Find an alternative activity.

	Text presents difficulty
	· Idioms and figurative language (e.g. ‘It’s all water under the bridge now.’)  may prove difficult - you must teach these.

	Specialist vocabulary is unfamiliar to deaf pupil
	· Provide visual reinforcement of any new vocabulary on classroom walls.

· Provide vocabulary lists.

	The pupil’s written work is technically weak (e.g. agreement between subject and verb – ‘the children is …’ and tense)
	· Allow the use of a word processor with spell and grammar check where possible.

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	In a practical lesson you may need to attract everyone’s attention quickly
	· Arrange with the pupils that you will switch the light on and off quickly if you need their attention quickly.

	School trip to the theatre
	· Check with the theatre to see if a signed performance (if appropriate) is programmed.

· Check with the theatre to see if there is an induction loop and make sure the pupil is aware of it.

· Book seats in the mid front stalls.

· Let the pupil read the script beforehand.

	Assessments do not do justice to the pupil’s subject knowledge
	· Become familiar with assessment arrangements and how you can use them to allow your pupil full credit:

· Extra time if the pupil has difficulty processing English

· Assessments scribed 

· Assessments signed (if appropriate)

· Taped assessments (Modern Languages) read by live speaker to facilitate lip reading

· In SQA exams refer exam paper to Principal Assessor to ensure pupil is not marked down for clumsy use of English

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	The pupil has an auxiliary to support him/her in the classroom – you do not feel that you work together for the benefit of the pupil
	· Ensure that you understand the auxiliary’s remit

· Ensure that the auxiliary understands the nature of the pupil’s needs and has a range of strategies to use to encourage independence

· Make time to discuss with the auxiliary how you can work together in the classroom 

· Always speak directly to the pupil, even if you have to communicate through the auxiliary

	You do not feel confident in meeting the deaf pupil’s needs
	· Arrange to meet with a teacher of the deaf from the Sensory Support Service to discuss your concerns.

· Speak to your line manager about your concerns to see if there is any forthcoming training which you can access.

· Consider including this in your CPD needs at your next PDRS.


Making Adjustments for Pupils with Additional Support Needs

Looked After Children (LAC)

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Poor attendance

Lack of continuity due to changes of educational establishment
	· Provide support to catch up

· Tailor curriculum

· Develop basic skills in literacy and numeracy

	Chaotic life styles

Unable to prepare/progress school work/homework


	· Provide opportunities to work in school after hours (homework club. revision group etc

· Develop links with parents/carers to improve support

· Provide IT provision.

	Lack of self esteem

· Poor motivation

· Underachievement

· Aggressive behaviour
	· Use target setting processes

· Provide in individual support

· Consider de-escalation techniques, ASSIST, CALM

	 Physical and mental health issues including self-harm, substance abuse, failure to thrive.


	· Provide counselling sessions

· Ensure links to provide appropriate intervention from health professionals

· Ensure whole school policy training for key staff

	Learning difficulties

Evidence suggests a higher proportion of LAC children have difficulties 
	· Use assessment to diagnose difficulty

· Provide appropriate educational intervention 

	Lack of appropriate support from carers, peers, parents.
	· Provide links to ensure involvement with outside agencies.

· Facilitate peer support

· Use in school support agencies.

	Assessments do not do justice to the pupil’s subject knowledge
	· Discuss with SFL whether alternative assessment arrangements might be appropriate.

	You do not feel confident in meeting the pupil’s needs
	· Speak to your line manager about your concerns to see if there is any forthcoming training which you can access.

· Consider including this in your CPD needs at your next PDRS.


Making Adjustments for Pupils with Additional Support Needs

Mobility Difficulties

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Entry to the school is obscured


	Check:

· Any obstacles encroaching on pathways (e.g. bins) are removed

· The entrance is clearly sign-posted with signs placed at an appropriate height for everyone to see

	Entry to reception / office areas is obscured
	Check:

· These areas are clearly sign-posted with signs placed at an appropriate height for everyone to see

· The reception area is free from clutter

· There are no obstacles which would affect circulation for a wheelchair user (e.g. planters, bins, coffee tables)

	Cluttered corridors
	Check:

· Door numbers are at an appropriate height for everyone, including wheelchair users

· Displays are positioned so that they do not create an obstacle

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Classroom layout restricts movement
	· Ensure there is sufficient free circulation space around chairs & tables 

· Ensure there is storage space to prevent bags, jackets etc being left on the floor

· Store commonly used items in easily accessible cupboards and at an easily reached height

	Insufficient storage
	Check:

· There is storage available for additional equipment required by students, which can be accessed without adult support if appropriate

· There is storage with access to electrical sockets for equipment requiring charging (e.g. mobile hoists / powered wheelchairs)

· There is storage space to prevent bags, jackets etc being left on the floor of classrooms / cloakrooms etc

	Playground area restricts movement
	· Ensure that the area is free of obstacles


Making Adjustments for Pupils with Additional Support Needs

Specific Learning Difficulties (SpLD)

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Class textbook is beyond the pupil’s reading ability
	· Match reading materials to pupil’s reading ability (differentiated text).

· Present text in short, clear sentences.

· Choose a print size and font which is clear and legible.

· Use commercial audio resources

· Read text on to audio tape

	Reading text forms a large part of the course
	· Make use of plans, pictures and flow charts to reinforce the main points.

· Investigate if there are any aids available which might help e.g line trackers, book marks, coloured overlays.

· Discuss with SFL the use of ICT and the possibility of the pupil being referred to ASPECTS

· Use commercial audio resources

· Read text on to audio tape

	Assessments do not do reflect the pupil’s level of competence in the subject
	· Become familiar with assessment arrangements and discuss with SFL how you can use them to allow your pupil full credit.

· Use alternative methods of assessment, e.g. oral feedback

	Pupil has forgotten resources – pens / pencil etc
	· Have spare resources to hand out

	Lack of output in written work 
	· ICT resources 

	Writing from white/back board to own jotter
	· Photocopy notes

	Calculating tables
	· Calculator or table square

	Remembering instructions
	· Write down instructions

	Spelling subject specific words
	· Either have words displayed on walls or even better give glossary lists of words to be pasted inside jotter.

	You do not feel confident in meeting the pupil’s needs
	· Arrange to meet with a teacher with an SpLD specialism to discuss your concerns.

· Speak to your line manager about your concerns to see if there is any forthcoming training which you can access.

· Consider including this in your CPD needs at your next PDRS.


Making Adjustments for Pupils with Additional Support Needs

Visual Impairment (VI)

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Poor signage
	Check signs:

· Are consistent throughout the building (same size, colour, height)

· Are clear, readable & meaningful

· Show good colour contrast 

· Do not contain things such as logos that have nothing to do with the information they convey

· Contain clear print formats (e.g. arial, comic sans, helvetica)

· Show upper and lower case lettering (e.g. Primary School)

· Have a matt finish to avoid glare

· Are placed in good lighting

· Are placed at a height which is appropriate for everyone



	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Entry to the school is obscured


	Check:

· Any obstacles encroaching on pathways (e.g. bins) are removed

· The entrance is clearly sign-posted

· The door intercom:

· is clearly marked

· contrasts from its background

· is positioned at a height which is appropriate for everyone

· has a flashing light as well as a buzzer

· is recessed

	Entry to reception / office areas is obscured
	Check:

· These areas are clearly sign posted

· The reception area is free from clutter & trip hazards

	Cluttered / poorly lit corridors
	Check:

· The lighting is consistent throughout thus avoiding badly lit areas

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	
	· Door numbers are large & at an appropriate level for everyone

· Displays are positioned in such a way that they do not create an obstacle or reduce lighting levels

	Cluttered / poorly lit classrooms
	Check:

· There is sufficient free space around chairs and tables

· There is storage space to prevent bags, jackets etc being left on the floor

· Commonly used items are stored in cupboards that are easy to get to and at an easy to reach height

	Difficulties within practical subject areas
	Check:

· There are labour saving devices available to allow the student to work more independently

	
	· Work area layouts enable efficient moving about from one area / piece of equipment to another (e.g. cooker - sink - worktop or work bench - drill - kiln)

	Poorly lit gyms & halls with poorly defined equipment
	Check:

· They are consistently lit to avoid shadows & darkened areas

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Insufficient storage
	Check:

· There is storage available for additional equipment required by students, which can be accessed without adult support if appropriate

· There is storage space to prevent bags, jackets etc being left on the floor of classrooms / cloakrooms etc

	There are more fundamental problems regarding the school environment which make it difficult for the pupil to participate
	· Raise your concerns with your line manager

· Arrange to meet with a VI teacher from the Sensory Support Service to discuss your concerns

	Copying/ reading from the board or OHP


	· Pupil should sit close to the board.

· Pupil would benefit from having their own copy of information going onto the board.

· Pupil may need scribe for board work.

	There is glare from surfaces 


	· Classroom should have vertical blinds 

· Pupil should be given permission to move to a better seat.


	Class are watching a demonstration/TV or looking at items held up by the teacher
	· Pupil needs to be at the front to see clearly.

· Pupil needs more time to look at items being presented to the class.

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Class are using computers


	· Font size and icons may need to be increased.

· Position with no glare.

	Class are going on an outing 


	· Organisers need to prepare enlarged worksheets if required.

· Pupil needs to bring magnifiers with him/her.

	Teacher wants pupil’s attention


	· Staff need to address the pupil by name if they want their attention.

· Stand with light on face not behind.

	Worksheets and books are too small to read
	· Identify books etc. early for VI Service to have transcribed.

· Photocopy onto A4 unless pupil has preference for A3.

· Try to create worksheets electronically to quickly adapt print size.

· Pupil may need technology to assist magnification (contact Sensory Support Service for advice)

	Seating arrangements


	· Position pupil near to board.

· Try to position pieces of technology close to the pupil.

· Pupil should be with their peers.



	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	Assessments do not do justice to the pupil’s subject knowledge
	· Discuss with SFL whether alternative assessment arrangements might be appropriate.

	The pupil has an auxiliary to support him/her in the classroom – you do not feel that you work together for the benefit of the pupil
	· Ensure that you understand the auxiliary’s remit

· Ensure that  the auxiliary understands the nature of the pupil’s needs and has a range of strategies to use to encourage independence

· Make time to discuss with the auxiliary how you can work together in the classroom 

· Always speak directly to the pupil, even if you have to communicate through the auxiliary

	You do not feel confident in meeting the pupil’s needs
	· Arrange to meet with a VI teacher from the Sensory Support Service to discuss your concerns.

· Speak to your line manager about your concerns to see if there is any forthcoming training which you can access.

· Consider including this in your CPD needs at your next PDRS.


Making Adjustments for Pupils with Additional Support Needs

Motor development/Sensory Integration/Development Co-ordination Disorder (D.C.D.)

	Potential barriers to learning
	Reasonable adjustments (as appropriate)

	There is not enough time for the pupil to complete a writing task
	

	
	

	
	

	
	


Making Adjustments for Pupils with Additional Support Needs

	Potential barriers to learning
	Reasonable adjustments (as appropriate)
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