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  Education & Recreation


Foreword

As part of Aberdeenshire Council’s Accessibility Strategy 2003-2005, an audit of a representative sample of Aberdeenshire’s schools was carried out to assess the current level of access to the curriculum and communication for pupils with additional support needs.

Six secondary schools and fourteen primary schools were chosen according to the following criteria:

· Size

· Location

· Whether or not there was a SFL base (primary only)

All four special schools were audited.

There was extensive consultation involving teaching and non-teaching staff; pupils, including pupil councils; parents, including School Board members and PTA members.

The following reports - primary, secondary and special – list the areas covered during the consultation, and make recommendations based both on best practice across the schools visited and on current literature from the Scottish Executive.

The format of the reports is based on 

How good is our school? Inclusion and Equality

Part 2: Evaluating education for pupils with 

additional support needs in mainstream schools
In line with HMIE, the following terminology is used when quantifying responses:

· Almost all
>90

· Most

>75

· The majority
>50

· Less than half
>15

· Few 

>0

Access to the Curriculum/Communication 

Primary School Audit – May 2005

	How good is the school at ensuring that pupils with additional support needs participate fully in its life and work?

	7.1
	Aims and policy making


	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	Policy
	Schools were inclusive in line with Authority guidelines, although they did not have an inclusion policy as such. 

In line with Authority guidelines, the following policies were in place in almost all schools: equality & fairness, PSD, anti bullying, child protection, able pupils and discipline.
	· Ensure they are following the Authority guidelines on inclusion

· Ensure they have procedures in place to support inclusion, especially in relation to pupils with additional support needs, including able pupils
	· Ensure that schools are following national, regional and local policy guidelines through EO visit to schools

	Guidelines & Information to Support Inclusion
	At least one copy was in all schools.


	· Copy CD Rom to all teaching staff

· Locate copies centrally e.g. library

· Ensure updates are disseminated
	· Provide information days

· Load information on Arcadia to allow regular updating


	How good is the school at ensuring that pupils with additional support needs participate fully in its life and work?

	5.1
	Climate and relationships

	
	
	
	

	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	Alternative Formats
	In almost all schools letterheads gave information on all ways to contact school (email, fax, telephone…).

The majority of schools followed up letters to parents with phone calls to check understanding/receipt. 
	· Build a database on parents/carers requiring alternative formats (Braille, large print, home language)

· Include a request box on any correspondence for alternative formats 


	· Provide schools with guidelines on how to process requests

· Standardise correspondence on public information issues (e.g. risk assessment, health) to facilitate the production of alternative formats, and issue to schools

· Produce web pages for parents on the Aberdeenshire website giving advice on accessibility

· Include translations of documents on the Aberdeenshire website for staff and parents to access

	Access to Information
	In almost all primary schools information to parents was readily available. In almost all schools information was conveyed to parents of pupils with additional support needs on an informal basis e.g. a home/school diary or through contact with staff.

A few schools facilitated a transport system for parents attending review meetings.

In almost all primary schools libraries catered for a range of literacy levels. 

The Sensory Support Service provided alternative formats for pupils known to them; EAL provided a support service for pupils and parents known to them.
	· Continue to develop their range of alternative formats in line with pupil/parent need

· Ensure that staff and pupils are aware of the service ALIS can offer in relation to access to information

· Consider supplementing materials in the school library which reflect diversity

· Continue to provide a display area within reception that is relevant, informative, attractive and up-to-date, including forthcoming events and information on parent support groups

· Ensure that an answer machine is switched on when no-one is available to take telephone calls

· Ensure that any written information going out to parents is in plain English

· Continue to promote and support school boards and PTAs

· Provide a crèche for younger children during parents’ evenings

· Consider including the pupil in the parent/teacher interview

· Offer transport arrangements where parents would otherwise have difficulty in getting to meetings

· Continue to respond quickly and effectively to parental requests for information about their children’s education

· Plan how to promote parental involvement in their children’s education by consulting with parents
	· Ensure that any written information going out to parents is in plain English

· Produce web pages for parents on the Aberdeenshire website giving advice on accessibility



	Language Line
	Almost all schools had heard of Language Line.
	· Ensure HTs or designated accessibility person have the information at hand
	· Ensure that all HTs have information on how to use Language Line, including the E&R identity code

· Make training available

	Physical Access
	Almost all schools met the physical access needs of pupils as best they could; however, almost all schools expressed concern over the time it often took to implement adjustments to the physical environment.

Almost all schools were good at identifying parents with physical access needs and made arrangements for these.
	· Have more formalised procedures e.g. include a request box for alternative access arrangements on any invitation to parents to visit the school 

· Ensure that EOs have the necessary information to process admissions applications involving pupils with physical access needs
	· Provide schools with guidelines on how to process requests

· Prioritise schools’ physical access needs in line with the Physical Access Audit

· Ensure that there are procedures in place to allow EOs to process admissions applications involving pupils with physical access needs

	Parent Support Groups
	Almost all schools recognised the benefits of parents supporting each other through an informal network, and most schools provided practical sessions for parents, especially in the early years.
	· Consider whether their school might benefit from a more formal support group for parents of pupils with additional support needs

· Support parents in taking this forward

	· Issue advice to schools about how to progress the formation of a parents support group, perhaps through the CSN

· Identify, collate and disseminate examples of good practice

· Meet with parent group representatives from across the Authority for an identified purpose

· Where appropriate, include parent representatives in working groups

	Pupil Induction
	In almost all schools there were many examples of good practice in nursery/P1 (staggered starting dates in August, parent induction), and P7/S1 (transition procedures (residential stays and programmed weekly visits, guidance visits and parent induction). These included a range of personnel, particularly

within established CSNs.
	· Evaluate their programme annually, including pupil views


	· Identify, collate and disseminate examples of good practice


	How good is the school at ensuring that pupils with additional support needs participate fully in its life and work?

	5.3
	Equality and fairness

	
	
	
	

	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	Pupils treated fairly
	In almost all schools there were many positive statements from staff, pupils and parents about fair treatment. 

In almost all schools there were many examples of ‘circle time’ activities, and raising awareness of diversity/equalities through environmental studies, citizenship and assemblies.
	· Provide a programme of awareness-raising of generic and specific additional support needs issues with staff and pupils

· Support staff in developing classroom strategies to allow them to fulfil their responsibilities

	· Continue to provide CPD for teaching and non-teaching staff on additional support needs issues.

· Identify, collate and disseminate examples of good practice


	How good is the school at ensuring that pupils with additional support needs participate fully in its life and work?

	4.7
	Placement of pupils with additional support needs and disabilities

	
	
	
	

	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	Participation in mainstream activities of pupils with additional support needs
	In almost all schools registration was inclusive.

In almost all schools with bases, pupils with additional support needs attended those for core skills.
	· Continue to promote an inclusive registration process

· Ensure pupils with additional support needs have access to accommodation appropriate to their needs e.g. a quiet room for a pupil on the autistic spectrum, when the need arose
	· Continue to monitor pupil placement across Authority


	How good is the school at ensuring that pupils with additional support needs participate fully in its life and work?

	1.1
	Structure of the curriculum

	
	
	
	

	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	Availability of appropriate curricula
	In almost all schools there were many examples of broad, balanced and progressive curricula, but it was generally acknowledged that there was still major work required to provide alternative curricula for the most able.
	· Continue to provide differentiated resources to allow all pupils to progress

· Provide fast-tracking opportunities

· Work with other agencies to provide flexible and/or specialised packages


	· Facilitate the sharing of materials

· Support networks in exploring the development of alternative curricula

· Ensure that the development planning process reflects the need for greater accessibility within the curriculum

	
	
	
	

	How good are the learning, teaching and achievement of pupils with additional support needs?

	3.2
	The teaching process

	
	
	
	

	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	Background information
	In almost all schools there was comprehensive information available, identifying pupils’ needs, attainment (5-14 core skills & reading ages) and medical information, shared amongst staff, though some schools allowed a lower level of access to non-teaching personnel e.g. auxiliaries, classroom assistants. This information was collated from school reports, medical reports and additional parent information.
	· Have procedures to allow access to information for supply staff and other agencies

· Update pupil information as and when required

· Review pupil information annually

· Make parents aware of information going out to staff

· Identify staff training needs through PDRS/EDRS so that they understand the barriers to learning
	· Develop a single efficient information system which can be transferred between schools (e.g. Phoenix)

· Provide awareness training for all non-teaching staff

	Learning & Teaching
	In almost all schools a range of teaching approaches were provided, including multi-sensory, group, class and team teaching.

Most schools appreciated the advice and support provided by SFL departments, the Sensory Support and EAL Services, 
	· Provide opportunities for teachers to share good practice by visiting colleagues’ classrooms 

· Provide opportunities for cross-sector visits (primary/secondary) to share good practice

· Provide opportunities for the whole 
	· Continue to provide quality in-service on learning and teaching issues

· Ensure EOs support schools in addressing exclusion issues

· Continue to provide quality assurance through EO visits to schools

	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	
	including specific strategies for specific pupils. Few schools reported a range of support for pupils with challenging behaviour and almost all schools had concerns relating to the learning and teaching of pupils who had been excluded.
	School to focus on specific issues e.g. behaviour management, equalities
	

	Joint working
	In most schools concerns were raised about the effectiveness of joint working with health and social work: staff found it difficult to find time for regular liaison. Where other agencies were involved, it was recognised that liaison was essential, as well as effective channels of communication.
	· Audit existing channels of communication with a view to making improvements

· Provide visiting staff with pigeon holes, copies of newsletters, invitations to school events

· Provide timetabled liaison time


	· Audit existing channels of communication with a view to making improvements

· Continue to provide training on joint working practices

· Disseminate examples of good practice


	How good are the learning, teaching and achievement of pupils with additional support needs?

	5.2
	Expectations and promoting achievement

	
	
	
	

	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	Examples of expectations from staff
	In almost all schools there were examples of staff expectations being informed by available pupil information as outlined in 3.2; also through target setting, SFL advice, reporting system, parent & pupil feedback, staff awareness raising sessions, regular meetings between teaching and non-teaching staff, informal liaison amongst staff.
	· Ensure that teachers set and meet attainment targets

· Ensure that pupil information is in an easily accessible form, available to all relevant staff, including supply


	· Support schools in setting and meeting attainment targets

· Provide schools with advice notes on adjustments to minimise barriers to learning within the classroom

	Reward system
	In almost all schools there was a range of reward systems as part of a school behaviour management system, or as part of an individual teacher’s classroom management: points (individual and 
	· Ensure that they celebrate the achievements of the full range of pupils


	· Continue to publicise a broad range of achievement across Authority schools on the website

· Collate & disseminate examples of good practice

	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	
	house), prizes, time-out, videos, activities, well-done wall, termly certificates, prizegiving (formal & informal), stickers, assemblies and golden time.
	
	

	Expectations of pupils with additional support needs
	In almost all schools pupils with additional support needs took part in a wide range of activities within schools. They were involved in setting targets for themselves.
	· Where appropriate, ensure that pupils are involved in the IEP process

· Ensure that pupils, including able pupils, are involved in target setting

· Ensure that the school community is exposed to a range of positive role models through literature, activities, citizenship

· Support opportunities for pupils with specific additional support needs to meet with peers both within authority and across authorities
	· Ensure that a range of positive role models are represented in any Authority literature, including the Authority website

	
	
	
	

	How good are the learning, teaching and achievement of pupils with additional support needs?

	3.4
	Meeting pupils’ needs

	
	
	
	

	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	Identification
	In almost all schools there were many good examples of comprehensive information circulated within the school, dealing with identification and assessment, including the sharing of IEPs. In almost all schools the SFL teacher and the educational psychologist played an active role.
	· Strictly adhere to the admissions procedure, noting the identification of any support needs

· Continue to use the staged procedures as outlined in the Guidelines and Information to Support Inclusion
· Ensure that there is a procedure for identifying pupils with additional support needs to ancillary staff (may be informal)
	· Continue to provide support and leadership when new legislation comes in


	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	
	
	· Provide training to staff on the educational implications of specific additional support needs
	

	Assessment (also see Curriculum)
	In most schools SFL teachers oversaw a range of testing, including baseline assessment, dyslexia screening and reading comprehension e.g. Neale Analysis.

In almost all schools class teachers were knowledgeable about the 5-14 programme and how to carry out a range of effective assessment.

Most schools were using advice from Early Intervention and Assessment is for Learning programmes on a range of assessment techniques. 
	· Liaise with secondary schools to ensure consistency of 5-14 levels

· Continue to ensure that a range of assessment techniques are being used e.g. oral summative assessment

· Keep up to date with developments in ICT 

· Keep up to date with developments in the Early Intervention and Assessment is for Learning programmes


	· Identify, collate and disseminate examples of good practice

· Provide in-service training on assessment and quality assurance

	Recording/reporting all attainment
	Almost all schools used the Authority’s recording and reporting forms. However, the majority of schools expressed concern that the Authority’s 5-14 Reporting template did not allow comments from other professionals.
	· Encourage the use of SMART targets both in teachers’ and pupils’ plans to facilitate the recording of ‘small steps’ for the least able and ‘extended steps’ for those with high ability

· Provide secure facilities for staff to input and access information electronically

· Provide facilities for parents and pupils to access information electronically

	· Develop an exemplar to support the integration of the various support plans for pupils e.g. IEPs, Pupil Support Plan etc.

· Redesign the primary report template to accommodate pupils with additional support needs

	Recording IEPs
	Almost all schools had developed individual education plans and used a range of packages, notably ‘IEP Writer’ or their own design.
	· Follow the procedures laid out in the Guidelines and Information to Support Inclusion on identification of pupils, recording information, monitoring and reviewing of pupils 

· Provide facilities for staff to access information electronically
	· Promote a standardised IEP package which would facilitate pupil transfer

· Develop an exemplar to support the integration of the various support plans for pupils e.g. IEPs, Pupil Support Plan etc.


	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	Recording CSPs
	
	
	· Provide leadership, support and advice when CSPs become mandatory

· Ensure that information filters down to all relevant staff members

	Meeting the needs of pupils with additional support needs
	In almost all schools there was a range of support services both in and outwith schools to meet pupil need.

ASPECTS provided a high level of advice, specialised technical support and in-service training; however, in almost all schools there were concerns about the efficiency of day-to-day ICT support.

The Early Intervention Team provided a high level of advice, support and resources, as well as in-service training.

In almost all schools there was a range of specialised equipment, but not enough.

In almost all schools there were concerns about the shortage of ‘therapy’ rooms to meet the occasional needs of pupils with additional support needs; concerns were also raised about over-crowding, split sites, the size and the need for expansion.
	· Encourage staff to attend appropriate training courses identified through PDRS/EDRS


	· Compile a database of spare mobility equipment available in schools

· Locate storage space for spare mobility equipment

· Continue to provide training on the use of specialist resources

· Continue to provide training on how to address additional support needs for both teachers and auxiliaries/classroom assistants

· Continue to provide training on meeting the physical needs of pupils with additional support needs e.g. lifting & handling, PATS.

· Ensure that appropriate accommodation is part of new-build design

· Continue to develop outreach programmes to support teachers working in mainstream

	Learning experiences
	In almost all schools a high proportion of pupils interviewed were positive about their learning experiences, including those with additional support needs.  Many pupils with additional support needs were supported in mainstream but there was some understanding amongst staff of the need to develop independence.

Tutorials were perceived by pupils to be beneficial. 
	· Address the issues of developing pupil independence, both in and outwith the classroom

· Review on a termly basis the support needs of the pupil

· Include curriculum access issues in the school development plan/departmental development plans

· Continue to encourage classroom observation to identify good teaching and learning experiences
	· Continue to provide the quality assurance forum

· Continue to provide quality in-service on learning and teaching issues

· Identify, collate and disseminate examples of good practice

	How good are the learning, teaching and achievement of pupils with additional support needs?

	2.1
	Overall quality of attainment

	
	
	
	

	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	Attainment
	Almost all schools catered well for individual pupils through teacher support and the provision of differentiated materials.

Progress was often ‘small steps’, which were recorded through target setting.

In most schools concerns were reported relating to the progress of able pupils.

It was recognised that appropriate support was crucial e.g. auxiliary/teacher support, ICT.
	· Direct teachers to 3.4 of HGIOS with a view to meeting the needs of all pupils

· Direct teachers to continue using a range of differentiated materials in line with the findings of the quality indicators

· Identify staff through PDRS who would benefit from training on target setting

	· Continue to provide in-service training relevant to additional support needs issues


	How well are pupils with additional support needs supported?

	4.1
	Pastoral care

	
	
	
	

	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	Pastoral care
	In almost all schools there was provision of high quality pastoral care with class teachers demonstrating a good understanding of individual pupils’ to address any pupil emotional, physical and social needs. 

Few schools were aware of procedures for providing home tuition, especially in relation to pupils who had been excluded.

Most schools had concerns about the provision of a safe place for confidentiality, dignity and privacy because of inadequate accommodation.
	· Have formal procedures in place to allow all staff – teaching, auxiliary and ancillary – to report pastoral concerns to the Head teacher

· Evaluate pastoral care on a regular basis, including pupils’ views
	· Disseminate examples of good practice

· Ensure that new-builds include appropriate accommodation to meet pupils’ pastoral needs

· Provide advice and guidelines on home tuition, and a list of available individual tutors

	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	
	In most schools non-teaching staff e.g. playground supervisors were skilled at providing high quality pastoral care and informally reporting any concerns to the Head teacher. 


	
	


	How well are pupils with additional support needs supported?

	4.2
	Personal and social development


	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	Personal & social development
	In almost all schools PSD was delivered through a range of activities, including Circle Time, assemblies and Environmental Studies. Schools also addressed equalities issues in assemblies and special focus days.

Almost all schools had developed, or were developing, ‘buddies’ schemes.

Almost all schools reported examples of pupils with additional support needs being included in both day trips and residential trips.

In almost all schools pupils with additional support needs were fully involved in class enterprise schemes.
	· Review equalities materials to ensure continuity and development

· Include equalities issues as part of the ‘buddies’ training programme and consider using voluntary organisations e.g. Childline
· Review school trip procedures to ensure that they are fully inclusive, in line with Authority Guidelines

· Ensure that staff are familiar with above procedures and confident in their use

· Review, monitor and evaluate enterprise schemes
	· Produce guidelines on how to plan and deliver a fully inclusive school trip

· In partnership with CLD and other agencies, provide leadership on the importance of continuing to offer school trips

· Provide CPD opportunities on school trip management, including examples of good practice

· Include in Transport Guidelines information on how to provide flexible transport for pupils with additional support needs

· Provide CPD on liaison with parents and with pupils

· Disseminate good practice in relation to enterprise projects



	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	Participation in decision making
	In almost all schools pupil councils were in place, with class reps being elected by their peers. A few schools involved adults other than teaching staff in the council meetings e.g. playground supervisor, PTA chairperson.

In almost all schools pupils were not given the opportunity to attend review meetings.
	· Provide training for pupil reps to ensure that they are aware of the need to be fully representative

· Consider involving other adults in the pupil council

· Make pupils and their parents aware of pupils’ entitlement to attend review meetings

· Provide opportunities for pupils to have practice in the review meeting process

· Ensure that parents and pupils understand the information contained in the leaflet Advice for Parents on Review Meetings
	· Provide training for teachers on liaison with parents and pupils

· Update the Guidelines and Information to Support Inclusion as new legislation comes on-line

· Where appropriate, provide opportunities for pupil representatives on working groups


	How well are pupils with additional support needs supported?

	4.4
	Monitoring progress and achievement


	Themes
	Current practice
	Recommendations for improvement – Schools
	Recommendations for improvement – Authority

	Arrangements
	In almost all schools there were good procedures in place for monitoring, reviewing and updating through the reporting process.

The Head teacher usually chaired the review meeting and key members of staff followed up any action points.

There were many good examples of multi-agency working, especially in relation to the review process.
	· Have standardised forms e.g. for review action points, IEPs, multi-agency invites


	· Have standardised forms e.g. for review action points, IEPs, multi-agency invites



	Transition
	In almost all schools there was a range of transition activities for pupils and parents for nursery/P1 andP7/S1 transition.
	· Continue to develop further activities to support pupils with additional support needs as they transfer to secondary
	· Collate and disseminate examples of good practice


	How good is the environment for learning for pupils with additional support needs?

	6.1
	Accommodation and facilities


	Themes
	Current practice
	Recommendations for improvement - Schools
	Recommendations for improvement - Authority

	Accommodation & facilities
	In almost all schools accommodation and facilities would be audited by June 2005 and recommendations noted.

The Authority had an admissions policy which ensured that discussion took place with regard to physical access.

In almost all schools concerns were raised about over-crowding, the size and the need for expansion, especially in relation to SEBD and privacy.
	· Strictly adhere to the Authority Admissions Procedures 

	· Ensure that HTs and EOs have an awareness of additional support needs accessibility issues

· Ensure that appropriate accommodation is part of new-build design


	How good is the environment for learning for pupils with additional support needs?

	6.3
	Organisation and use of resources and space


	Themes
	Current practice
	Recommendations for improvement - Schools
	Recommendations for improvement - Authority

	Resources & space
	In almost all schools there were many good examples and a range of specialist resources for pupils with additional support needs; however, there were concerns expressed related to financial constraints. There was a perception that there was an inequality of resource provision across the Authority.

No one considered that there was enough time for liaison and production of specialised materials for both low and high ability.

In almost all schools concerns were expressed relating to lack of SFL time.
	· Improve management of resources by auditing existing resources and prioritising what is required

· Provide teachers with clerical support in line with the McCrone agreement


	· Address the problem of compatibility between school networks and specialist software

· Disseminate examples of good practice and allow teachers to see it working in context

	How good is the environment for learning for pupils with additional support needs?

	6.5
	Effectiveness and deployment of staff


	Themes
	Current practice
	Recommendations for improvement - Schools
	Recommendations for improvement - Authority

	Effectiveness & deployment of staff
	Almost all schools appreciated the contribution made by SFL staff; however, there were many concerns about the effectiveness of joint working within the classroom. 

There was a range of knowledge about the ASSIST Programme with few schools having an ASSIST co-ordinator.
	· Ensure that all staff are familiar with the five roles of learning support

· Ensure that SFL teachers manage the five roles in a balanced manner

· Ensure that SFL roles for teachers and auxiliaries are clearly defined and understood by all staff by including them in the staff handbook

· Ensure that SFL teachers liaise with class teachers to produce a contract to identify joint working practices within the classroom

· Promote the use of ASSIST Programme
	· Provide leadership on local and national support issues

· Ensure that EOs address QA issues to do with effectiveness of pupil support

· Continue to provide training on management of SFL


	How well is provision for pupils with additional support needs led and managed and its impact evaluated?

	7.4
	Leadership


	Themes
	Current practice
	Recommendations for improvement - Schools
	Recommendations for improvement - Authority

	Leadership
	In almost all schools the Head teacher provided strong leadership.
	· Ensure that all staff, including the Head teacher, have an understanding of inclusion issues

· Ensure that new developments and decisions taken are not discriminatory

· Ensure that the inclusion agenda is implemented in line with Authority guidance and legislative framework

	· Provide schools with relevant, up-to-date information, guidance and support 

· Provide clear channels of communication between schools and education officers

	
	
	· Remind all staff on a regular basis that they have a responsibility to meet the needs of all pupils

· Ensure that inclusion forms a part of the induction programme for new staff, including students

· Ensure that inclusion action points within the development plan are actioned
	


	How well is provision for pupils with additional support needs led and managed and its impact evaluated?

	6.6
	Staff development and review


	Themes
	Current practice
	Recommendations for improvement - Schools
	Recommendations for improvement - Authority

	Staff development and review
	In almost all schools PDRS seemed to be working well. There was a good selection of CPD courses on inclusion and also in-house training for teaching and non-teaching staff.

However, most class teachers were concerned about their ability to meet the needs of pupils with additional support needs, especially in relation to ASD and SEBD.
	· Actively support all staff through the PDRS/EDRS process to identify their needs within the inclusion agenda

· Direct staff to attend relevant training

· Ensure that inclusion forms a part of the induction programme for new staff, including students

· Identify, publicise and make use of the expertise within the staff


	· Continue to provide training for teaching and non-teaching staff

· Regularly monitor, review and evaluate the relevance of CPD training programmes

· Regularly monitor, review and evaluate the relevance of certification for sensory support teachers and EAL teachers


	How well is provision for pupils with additional support needs led and managed and its impact evaluated?

	7.2
	Self-evaluation


	Themes
	Current practice
	Recommendations for improvement - Schools
	Recommendations for improvement - Authority

	Self evaluation
	In almost all schools Head teachers had regular meetings with educational psychologists. In almost all schools concerns were expressed about the lack of provision from other stakeholders e.g. SALT and SW. 

In almost all schools it was recognised that it was good practice for the Head teacher to attend review meetings.

Few schools had a clearly defined complaints procedure although, in almost all schools, there was an informal open door policy. 

In almost all schools head teachers met with class teachers to discuss 5-14 results as part of the development planning process.

In almost all schools head teachers attended parents evenings and transition/ induction evenings where parents were welcomed and encouraged to keep in contact.
	· Ensure there are formal procedures for complaints displayed in the school’s prospectus

· Ensure that teachers, in collaboration with the Head teacher, outline action points arising from the analysis of their results of 5-14 results

· Ensure that inclusion issues are part of the school development plans

· Include local and national development issues in their school development plan


	· Continue to provide statistical analysis and support for 5-14 

· Provide direction and support for schools for the development planning process and for the QA process


	How well is provision for pupils with additional support needs led and managed and its impact evaluated?

	7.3
	Planning for improvement


	Themes
	Current practice
	Recommendations for improvement - Schools
	Recommendations for improvement - Authority

	Planning for improvement
	In almost all schools the development planning process was the main means of reviewing, monitoring and evaluating provision for pupils. While staff recognised that it was a relevant process, there were concerns about the workload associated with the inclusion agenda.
	· Ensure that inclusion issues are part of the school development plan, but with realistic targets

· Ensure that targets are negotiated with staff

· Include local and national development issues in the school development plan

· Ensure that pupils and parents are part of the consultation process 


	· Provide direction and support for schools undertaking the development planning process and the QA process
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